Thank you for joining our webinar.

Please TURN OFF YOUR CAMERA and ensure your microphone has
automatically been MUTED in order to help us manage the call with this
number of participants.

To turn off your camera and microphone, click on the video camera and
microphone icons in the black bar. A line through the icons mean they are
switched off.

Example:
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Introduction and Overview

* Following the Greater Manchester research seminars exploring the transition into Year 1, we are launching a
short webinar series to support language development in Year 1.

* Today’s session will give an overview of top tips to support communication and language for year 1 pupils who
may have missed out on vital learning during the pandemic.

* In the New Year, we will be running 4 shorter webinars which build on today’s overview session with insights
from speech and language experts into how to put the top tips into practice.

For anyone who missed out in Autumn, here is a list of the research seminars and papers featured in the series.
Get in touch with your locality authority early education leads for access to the recordings. They will also be
available to be accessed online in the New Year.

* Michelle Morris & Rebecca Shirt on Language in the early years - Language as a child wellbeing indicator — EIF

Caroline Bilton on Early Literacy - Improving Literacy in Key Stage 1 — EEF

Simon Cox on Early Mathematics - Improving Mathematics in Key Stage 1 — EEF

Julie Fisher on Play based learning - The Place of Play in KS1 (PDF to be shared)

Kathryn Solly on Outdoor learning - Student Outcomes and Natural Schooling (PDF to be shared)

A second series of research seminars will also be held later in the academic year.


https://www.eif.org.uk/report/language-as-a-child-wellbeing-indicator
https://educationendowmentfoundation.org.uk/tools/guidance-reports/literacy-ks-1/
https://educationendowmentfoundation.org.uk/tools/guidance-reports/early-maths/

Covid Impact: What we know anecdotally

* Many advantaged children
have thrived.

 Many disadvantaged children
have not developed
linguistically at a typical rate
during lockdown.

* The language gap has widened.



Learning lost by least and most deprived schools

Figure 5: Learning loss in the least and most deprived schools
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Source: NFER survey of 1782 classroom teachers: 1408 teachers gave at least one response.




Social Gradient of Impact o R
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Impact of Covid on Children’s Language and
Learning: OFSTED Nov 2020

The pandemic has had significant impact on the learning and development of
children.

Many children needed more support to make friends and mix.

Children were now less likely to start a conversation or comment on things during
play.

Widening inequalities 29% of leaders thought that SLC had fallen behind , but 21%
said it had improved.

Increasing delays in accessing support from SLT.



Emerging Evidence

Area 1: High levels of deprivation in multiple wards Wellcomm Screen
reception: (% scoring Red/Amber)

o 2019:32%
o 2020: 69%

Study 2 : Screened 15,000 R children using Speechlink.
o Multiple areas mixed socio-economic status

o 20 % increase in Red scores in 2020 compared to average of
previous years

Study 3 . Salford : Yet to report but will have data soon.



6 Top Tips for Language Development in Year 1

D theme
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Tip 2 Create Opportunities for Language Development

Encourage Parental Involvement
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Supporting the child to find their voice

What have our Yr.1 cohort missed out on?

In EYFS we:

e Start from what a child knows and can do to support self-esteem and confidence. A play based
approach is crucial; building as it does on a child’s interests and agency.

e Provide an environment that promotes resilience, engagement, motivation and creativity.

e Cultivate relationships that help children feel secure and empowered to express ideas, make plans,
review efforts and try new things.

e Forge links with families to help them to capitalise on opportunities for learning in the home. The
child’s experience feels more joined-up; they can make links in their learning.

In these ways we support the child to feel: secure, respected and capable. They are most likely to

want to talk and to have something to talk about.



Tip 1

Create an Enabling Environment
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Foster an environment of emotional security

Build on positive interactions and sensitive
interventions. Some children will benefit
greatly from opportunities to be in a small
group or 1-1, to build up attachment and
trust.

Adults nurture and support children’s thinking
and learning by their considered use of
language e.g. respond with interest, give
positive praise, reciprocate, develop sustained
shared thinking...
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Develop pupils’ speaking and listening skills and wider

Commenting e.g.
Child: *Look at
what [ found!™

Aduit: *“Wow, that

is a hairy spider!”

Narrating a child’s activity
e.g. "The Stegosawrus is
stomping and piodding his
way into the tidy up box."”

Reflecting
c.g.
*I was thinking
what a great
idea it was to..."”

Make links e.g. Suggest ideas e.g.
“Its just ke when you...” "We could try..."
or “Perhaps...”
Reminding e.g.

“Remember when you
had this problem
before? What did you
do to fix #?"

Posing problems
eg
“Maybe theres
awayof..”

language of understanding

omdimss * Language provides the foundation

“First we did.

= of thinking and learning and
should be prioritised.

Extending e.g Implicit comections .0

Chid: "My car was Child: *I hided tha

the fast.™ dinosaur in the box.”
Aduit: *Yes, your red car Aduit: “Ybu hid this

was the fastest.” dinosaur in the bax!™

Extending .0
Child: "My car was
. the fast.”
Imagining e.9.

“What might it be ke to..." Aduit: *Yes, youwr red car
was the fastest.”

Explaining e.g. Pondering or

“When it is coid asking open questions
outside, we wear more e.g. " wonder why...”
ciothes to keep warm.” or "What could

happen next?”

oo, g * https://educationendowmentfoundation

e.g. 7 think I'm going to

ol .org.uk/tools/guidance-reports/literacy-

so | can carefully

"jccmee;.'es‘ } kS'l{



https://educationendowmentfoundation.org.uk/tools/guidance-reports/literacy-ks-1/

)

An enabling environment offers a ‘productive balance
between adult led and child-initiated learning.

* |ncrease play based, less prescribed, learning opportunities where
children can demonstrate their understanding and develop their
interests. Consider, in domestic role play everyone can be an expert.
Make the home corner feel inclusive by your choice of resources and
Images.

 Provide as much provision as possible, extending the range of contexts

for learning and creativity.

Recommend: Julie Fisher GMCA recorded seminar, think piece (attached).



Offer thoughtful provision

1. Is it the sort of place that children will want to be in?
% Does it offer the learning opportunities that you want it to?

Ask yourself...
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2. Have you provided the resources it needs
to support that identified learning?

e =

!

3. Have you set it up in the best way you can to help children
see what is on offer and take on some responsibility?

4. Have you considered the added impact on learning that adults could

| make by their involvement in this provision?
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Early Excellence
http://earlyexcellence.com/about-us/
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http://earlyexcellence.com/about-us/

Not much room or budget?
Small world in a box or tyre...

Good ideas /blog /books/ training
Alistair Bryce Clegg
https://abcdoes.com/abc-does-a-blog/
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https://abcdoes.com/abc-does-a-blog/

e Being outdoors is inspiring and motivating to children and offers new learning
perspectives.

* A place to get excited and want to talk about things experienced first-hand.
* Healthy option - physically and mentally.

Recommend:

Kathryn Solly recorded GMCA seminar and blog ‘A once in a lifetime opportunity’
https://early-education.org.uk/news/guest-blog-once-lifetime-opportunity-
kathryn-solly
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https://early-education.org.uk/news/guest-blog-once-lifetime-opportunity-kathryn-solly
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Be focused, reiterative and opportunistic.

Involve all adults in planning for Language in all
curriculum areas.
Build in oral components into everyday routines
and sessions with adults modelling language
functions and using agreed targeted vocabulary.
Include:

* Pre teaching sessions to familiarise children

with new language.
* Listening and attention starter activities to tune

children in.
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Consider having adult prompts e.g. for key texts or in areas of
provision...recommended strategies from our EEF Literacy and Mathematics
seminars.

Opportunities for children to talk before they write e.g. talk for writing techniques
https://www.talk4writing.com/ and Tales Toolkit https://talestoolkit.com/

Role play and Small world linked to current texts and to support story making.

Story scribing/story telling /story acting
https://www.makebelievearts.co.uk/helicopterstorieslettingimaginationfly

Introduce language through first-hand experiences- multisensory and
contextualised.


https://protect-eu.mimecast.com/s/gxB9Cj2XAsjXLOAFWH7Ax?domain=talk4writing.com/
https://protect-eu.mimecast.com/s/2z9iCk5Y6cnjVw4uVZg2k?domain=talestoolkit.com
https://www.makebelievearts.co.uk/helicopterstorieslettingimaginationfly
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The Importance of the Home Learning Environment

‘The quality of the Home Learning Environment is a key predictor of a child’s early language ability
and future success; positive experiences can have lasting and life changing impacts.” *

Use a variety of ways to engage with parents e.g., Chatta app https://chattalearning.com

Have realistic expectations of what parents can do. Offer family friendly options e.g. talking
homeworks or walks and talks, ‘selfie” homework... Give choices...

Offer empowering strategies e.g. ORIM framework
http://www.real-online.group.shef.ac.uk/aboutreal-text.html

Equip parents with prompts for texts and questions at an appropriate level for their child. Model
approaches to parents e.g. Dialogic book talk https://www.readingrockets.org/article/dialogic-
reading-effective-way-read-aloud-young-children

Inform parents of key online support e.g.
https://wordsforlife.org.uk/
https://hungrylittleminds.campaign.gov.uk/
https://www.bbc.co.uk/tiny-happy-people

*Improving the Home Learning Environment 2018 DFE-00332-2018


https://chattalearning.com/
http://www.real-online.group.shef.ac.uk/aboutreal-text.html
https://www.readingrockets.org/article/dialogic-reading-effective-way-read-aloud-young-children
https://wordsforlife.org.uk/
https://hungrylittleminds.campaign.gov.uk/
https://www.bbc.co.uk/tiny-happy-people

Education
Endowment
Foundation

-

1

Critically review how
you work with parents

Schools should be optimistic about the potential of

working with parents 2

* Tharg s an astatianad ok batwaan the Home Kammang :
ovironiment at off ages and chidhon's porfomanco ot school. Provide practical strategies w

to support learning at home .. g

* SUNools and paronts e @ shsmed pnorty 1O geliver the
bast ouscames for thair chilcdron

H on gies that schools can
WA PO SNGRDE PATEOTR IN their Chuldoen's Ieaming s mixed

® For young childran, proamating sharsa DOk rascding ahoola
be o central component of any parental engopgement
Approach. HOMG aing actvitins, such as playing with

® 11 NG ST 18 SO 1O FNEIOVE ACAOGTIG OUICONMIS, CIRSSIOOM
latters and Nnumbers, are also linkod 10 Improved outcomes.

Interventionss working direcity with chilidren cumently P mone
SACGNOO Of GIGCIVENSRS a IMErouing leaming than parsesing
FRerventions Wl e Seere e

* 1ips, support, and resources Gan makes horme activities
MOrS GHECTAG —fOr Qxarmipsia, whanm thay Prompe nger and
o Working eflactvity with paeonts can Da challenging, and IO Iraguesnt COnversalions oy DOk reading

Holy 10 require sustained offorn and supporn

Book-gining aona is unlikely to De affGctive, Dut Carofuly
2eoton hooks phus MIvice and Suppart can be boneficid
100 SUDPOTNG reacng,

o Most schoois sy that they 3o Not NEve 8N expsct plan foe
how Ihay work with parents, and Sewar than 10% of 1eachars
hawve undertaiken OFD on parental ongogement.

* SuUPPOC Parents 1o Craata a regular rouwting and encouwrage
QOO0 NOMewark Nabis, Dul D6 Coulions SH0UT Promoteg
Geact parantal assEtance with homawaork (particudarnty for
ot chikdren),

Schools should start by critically reviewing their aims and
current approaches

* Focus on areas thiat have botter evidence (such as thoso
SUETUMBCEAG OPNOSIEaL- AIforant ANProachas are Neocad for
ifferent soes.

Parants can saanport thae chikiran Dy enconrageng tham o
sot goals, plan, and manoge thedr time, effort, and emotions
Thas 1ype Of Suppor can halp chilcron 10 rageiatn thain cwn
ISming Secd will often De mons valusbes than direct Delp
with homework 1asks

o COoNsiar INIMESE 30 SNCOLERO SUIMMarn reacng; thesae
have some promise but an Not widaly used at presaent.

* Talk to parents who are less rwoled about what support
ey would fing halpiul

* Fan nnd moniton 1O progress 1Iowards defned ahims.
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Tailor school communications
to encourage positive dialogue
about learning

A% aMendance,

At Short, termdy letters.

Conaulved,

ONOag
But iy hove less contaat with school,

https://educationendowmentfoundation.org.uk/school-themes/parental-engagement

Wl Jasigned SCHool COMITsasCations CRM Do affective 1or
Impeoving attoinment and a range of other outcames, such

Exivmphas nClucs waokly taxis St iom Schodl 1O Racsnts,

* WMEACS HOM Suoh ApEOAches May appear small Dut thiy
are: ganaermby Iow cost, and sraightioowand 30 Inrocuco.

* Messages are ety 10 Do Mo eftoctnve If thesy are
pamonaised, linkad W IBaming, and promoto positiva
Irteractions by, 1o example, calebeating suconss.

COMMUNGETON SHOuK] DE Two-wity: CONBUINDG wWith Damers
about how thoy can be rwalvod & lkely 10 Do valuabio and
NCreass e eactivaness of NOMe-scnoo! relanonsiips.
Currently arcund half of parcrits say that thiey Have Nat Doeen

* School communications may bo partioularty imporctant for
INg S0ME pErants who coula play an ImPociant roik

WORKING WITH PARENTS TO
SUPPORT CHILDREN’S LEARNING

Summary of recommendations
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Offer more sustained and
Intansive support whers ned

| =
=

® SUEI Dy SSaEssaig) nescs ancd takan

* Comimnicans caredully 10 fvoicl Seomalising, biar
UIBCOUBIngG panenity, Focus On DURANG ey,
that thay am eoqual FEirnne s and can maka a o,

* ENGOwmBge i CONSIStEnt pprosch 10 Dedavicar Detween
PErents and the SCHooL for exanle, Dy Sanog expectations
with parenss.

* Offerng rmons Ssruchurad, evicirnion -DSSed progrin v
hedp 10 cevoiop poalthe Dotsiour and consistancy wi
noocks e Qresier

The importance of
working with parents
was acknowledged in
the GM KS1 Literacy
and Maths seminars.

* Pan carofuby 10r group-Dassd perening nimstees g
regulay workshops) A comvaniont tme and location, ty
1O-BCH TECTUilman, Inustng retalionst s, and an indar
WRIOMING GOVEDNMGNE e The Mast Imporan oo
AN 50 SO rong) BRsRions,
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Haeet Struccine b0 st rwsetings, seed for Dullng rely
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https://educationendowmentfoundation.org.uk/school-themes/parental-engagement

Tip 4
Focus Listening and Attention




Listening & Attention 6 Stages of Development

* Fleeting

* Rigid

* Single Channelled
* Focused

* Two Channelled

* Integrated



Tip 5
Conscious Awareness of Language

Demands, Questions and Vocabulary




" QUALITY INTERACTIONS

4

3. Repeat the som
question.

Y. Walt another I0
seconds.

S. Ask o rephrase:
question.

‘“‘. L Ask a question.
2. Wait 10 seconds
@ for a response.

Question Forms

* Teachers ask an average of one

question every minute (Glasson,
2005).

* Blank Level Questions

* Use of blank levels to support
behaviour
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VOCABULARY Tier 3
TIERS

Low-frequency
domain-specific
words

Tier 2

High-utility academic vocabulary
words that are found across

content areas

Tiera

High-frequency basic vocabulary words that are
familiar to most students



Tier 2 words for Yr 1

Study. Hard. Order. Rock.
Own. Never. might While
plant. Last. Press. Should.
Between. Far. Half. City.
Real. Answer. Life. Complete.
Thought. Cross. Left. Few.
Since. Late. Ease. Until.

True. Base. Seem. Pass.
During. Often. Next. Always.
Better. Whole. Began. Sure.
Those. Begin. Both. Mark.
Size. North. Example. Once. Main.



Tier 2 words for Reception

Any. After. Much. Same.
Back. Great. Mean. Work.
Little. Think. Differ. Part.
Only. Our. Move. Round.
Under. Even. Right. Low.
Very. Through. Before. Just.
Turn. Does. Where. Every.
Form. Cause. Tell.  Sentence.
Change. Again. Set. Must.
Light. High. Kind. Such.
off . World. Well. Large.
follow. Near. Also.  Add.
Even. End. Self. New.



Tip 6
Check pre phonic skills
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Rhyming

Ability to segment words into syllables

Syllable Blending

Ability to identify words with the same beginning sound

Ability to identify words with the same final sound

Ability to segment words into individual sounds: consonant-vowel (CV),
vowel-consonant (VC), and consonant-vowel-consonant (CVC)
Ability to segment words into individual sounds: CCVC, CVCC, CCVCC
Sound Blending

Ability to manipulate sounds in words

Letter-sound correspondences




Voting for January sessions
* Go to www.slido.com on your computer or mobile device
* Enter code 78070
* Question 1: What would you most like to hear about in January?

* Question 2: Is there anything not covered in the SLC webinar series that
you would like to learn about?

| Theme 000000000000
- CreateanEnabling Environment
Create Opportunities for Language Development

Encourage Parental Involvement

- FocusAttention &Listening

_

- (Checkpre-phonicskils
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