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Today...

 Chance to understand the evidence base around
metacognition and self-regulation, especially in the context now

1 Start to consider “good” exemplification using a mental model
of metacognition

1 Plan next steps for your setting
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The Education Endowment Foundation (EEF) iIs
dedicated to breaking the link between family
income and educational achievement
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Why use evidence?

Go beyond polarised debates. .. Covid: Head warns of effect on early

years pupils 'lasting years'

Lockdowns hurt child speech and
language skills - report
How self-regulation boosts pupil By Branven eticey=

achievement
ming 1S possible
ea

'Let your kids get bored: emergency nnected = . ips.
advice from teachers on schooling at Emot\o“a“y C\?\l h pelation® P
home online: ctart

'‘No full time screen-based learning for primary
pupils’

DfE clarifies that remote learning for younger children need not be
wholly online during lockdown, after concerns raised

Have lockdowns affected my child's
physical and mental health?
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Using evidence

: Evidence
Professional

Informed
Practice

Evidence

-4

Expertise

Evidence provides 'best bets' to help teachers and leaders to make more informed decisions
about what to do (and what to stop doing).

Research evidence supplements expertise, it does not supplant it.



Metacognition

Behaviour

Improving Behaviour in

Schools
Primary & Secondary

Six recommendations for improving

behaviour in schools

Improving Social and
Emotional Learning in Primary

Schools
Primary

Six recommendations for improving
social and emotional learning in

primary schools

Metacognition and Self-

regulated Learning
Primary & Secondary

Seven recommendations for teaching
self-regulated learning &

metacognition

Learning Behaviours

in our schools.

Special Educational Needs in

Mainstream Schools
Primary & Secondary

Five recommendations on special
education needs in mainstream

schools
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Successful learning behaviours rely on layering these areas to wrap
around every chil

Each is part of a puzzle which makes best sense when all parts
Icllck together, building long-term protective factors for deeper
earning.

Working with Parents to Support
Children’s Learning

Pnmary & Secondary

Four recommendations on working with

parents to support their child’s learning




Successful school transitions

@ Curriculum Continuity

Some children are vulnerable 1o poor academic progression
and disengagement during transition. Children who have

the necessary academic preparedness and who are able to
work independently are often able to cope with problems and
difficulties and are more likely to be successful. Conversations
between teachers on curmiculum matters are helpful. Bridging
projects and booklets, offering information, encouragement,
support and assistance with lessons and homework can be
useful. Good communication across schools can help foster
cumiculum continuity.

@ School routines and expectations

Successful transitions, as identified from case studies in

the research, are those with close cross-phase links. A
variety of opportunities for induction, taster days and visits
between schools appear to improve institutional adjustment.
For example, help with getting to know the physical school
building, routines; including relaxing rules in the early weeks
to allow time for explanation, practise and reinforcement.

Healthy peer networks

Pupils and parents are often concerned with changes

in relationships during transitions, including issues

around bullying. Some studies report a positive effect

on social adjustment through opportunities for establishing
new friendships.

Positive transition among pupils include: looking forward

to going to their new school; the friendliness of the older
children and those in their class; having moved to the same
school with existing friends; having older siblings who could
offer them advice and support.

o How do teachers across the transition communicate?
Are shared cumiculum conversations and/or cross phase
moderation exercises carried out?

® How is diagnostic assessment used In the new setting
to identify knowledge of foundational curricufum
concepts and skilis?

The EEF guide to Mefacognition and
self-reqgulated learning et l/metacoanition/

o What experiences of new class/es do pupils and
parents/carers have, including physical space,
teachers and routines?

o [s there a bespoke offer for high need individuals? How is
starting a new class or setting scaffolded with ideas such
as checklists, videos, timetables and additional visits?

* How are positive relationships between all stakeholders
in the transition process developed; including schools,
pupils and parents/carers? What information is shared?

The EEF guide to Improving behaviour
in schools et lbehaviour/

* How are older pupils in the school involved?
e How is peer collaboration built into the transition process?

* How do teachers, pupils and famiies game and model
emofions around transition so strategies can be shared?

The EEF guide to Improving sacial and
ﬂﬁ emoﬂonalleanﬂngmpdma:yschools




Given covid-19 restrictions, what independent learning
behaviours are you anticipating for your incoming cohort?

For your setting...
Positives
Minus

Interesting

Nathaniel, three, has benafited from his older siblings being at home
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Metacognition

Parental
engagement

Behaviour

SEL SEND

Metacognition and self-regulation

High impact for very low cost, based on extensive evidence.

®) £

Education

Endowment
AWA %Coluncjatli;-'q

" @EducEndowFoundn



Piglet- Pooh?
Pooh- Yes, Piglet?
P1glet- Ive been thinking...

Pooh- Thats a very good habit
to get Into Piglet...

Yrinns e Fooh
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Self-regulated learning:
1. Cognition

2. Metacognition

3. Motivation
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Communication

Social cognition

Problem Attention
solving )
Metacognition Self-
Memory is about the ways control
learners monitor and
Self- purposefully .dur(’ect Writing
instruction their learning
Language
Reading . gfu. g
. Personality acquisition
comprehension

development
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Explicitly teach pupiis
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Set an appropriate level
of chaillenge o develop
pupils’ seif-regulation
and metacognition
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Explicitly teach pupils
how to organise and
effectively manage their
leaming mdependently
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Developing a shared Metacognitive
mental model for Knowledge
metacognition

Metacognitive
Regulation

Education
Av A Fndowmert W @EducEndowFoundn The metacognitive process
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Metacognitive
Knowledge
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@m Implementation starts with selecting
o priorities: doing fewer things well.

SUSTAIN EXPLORE

“It doesn’t matter how great an educational
iIdea or intervention is in principle; what
really matters is how it manifests itself in the
day-to-day work of people in schools.”
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-ndowmanrt ’ @EducEndowFoundn
. Foundation



Childhaven Nursery School have a glass
door that children use to go out to play as
part of free flow. They have to self-regulate
their own choice of wellies/coat, rather than
It being done by caregivers. Self-directed

learning is clearly scaffolded and structured.

How explicit are these self-
regulation strategies at your
setting?

How can strategies for behaviour,
routines and emotions be shared
with parents and carers?
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Want to find out more?

Check out the EEF blog page — lots of accessible reading and exemplification from
classrooms and settings across the country.
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The importance of speech, language and communication has been a key focus
for EEF resources to support home learning.

Sustained shared thinking involves two or more people working together to solve a problem, clarify an issue, evaluate

activities, or extend a narrative.'? Key features include all parties contributing to the interaction—one aimed at extending
and developing children's thinking.'>'" Techniques that adults might use include:"®

tuning in—listening carefully to what is being said and observing what the child is doing;
showing genuine interest—giving whole attention, eye contact, and smiling and nodding;
asking children to elaborate—'| really want to know more about this’;

recapping—'So you think that...";

giving their own experience—'l like to listen to music when cooking at home';

clarifying ideas—'So you think wa should wear coats in case it rains?’;

using encouragement to extend thinking—'You have thought really hard about your tower, but what can you do next?";

suggesting—'You might want to try doing it like this’;
reminding—'Don’t forget that you said we should wear coats in case it rains’; and

asking open questions—'How did you?', "‘Why does this...?’, "What happens next?'

Helping Home Leaming

Read with TRUST
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Reflection and next steps

3 What are your 3 key takeaways from our discussions
today?

2 What 2 actions will you take to link with staff in school
and/or parents/carers?

1 Which 1 person will you speak to about this?
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Thank you

Kirsten Mould — Content Specialist
for Learning Behaviours

Kirsten.mould@eefoundation.org.uk
@kirsten_mould
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